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Abstract 

Colleges of Education in Arkansas are required to obtain accreditatioii by the National 
Council for Accreditation of Teacher Education (NCATE). This group refers the accreditation 
requirements to the National Policy Board for Educational Administration (NPBEA) which is a 
governing board of the thirteen professional education organizations. One of the NPBEA 
responsibilities is that of establishing structure and maintaining quality of leadership preparation 
programs. The NPBEA assigns the specific responsibility of determining tiie standards and 
requirements to be included in an educational administration program to the Educational 
Leadership Constituent Council (ELCC) representing four national associations encompassing 
building administrators, district administrators, and district curriculum and program directors. In 
January 2003, the Council revised the standards and the required reporting process. This revised 
system of accreditation requires institutions preparing educational administrators to make 
candidate performance the foundation of the learning experience. This transition takes the focus 
from just the teaching act to the effects of teaching on student learning to include knowledge, 
skills, and dispositions. As reported in the new instruction document of the NPBEA, “Programs 
will now be assessed on how well graduates are prepared to perform in the workplace rather than 
on the number of courses offered or on objectives listed in the syllabus” (Schneider, 2002, p. 6). 
Departments of educational administration at colleges and universities seeking NCATE 
accreditation must now meet the revised standards as part of their institutional review 
(Schneider, 2002). This session will describe one program’s experience with this process and 
Offer suggestions to others approaching this task. 
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Introduction 

The National Policy Board for Educational Administration (NPBEA) has been 
responsible for conducting accreditation audits for programs in educational administration for the 
National Council for Accreditation of Teacher Education. In January 2002, the NPBEA (2002) 
approved standards for building-leyel and district-level administrator preparation programs. In its 
regular five-year revision of the NCATE guidelines during the fall of 2000, a writing group of 
representatives from NPBEA members (American Association of School Administrators 
[AASA], the Association for Supervision and Curriculum Developrhent [ASCD], the National 
Association of Elementary School Principals [NAESP], and the National Association of 
Secondary School Principals [NASSP]) met with the charge to integrate the NCATE 2000 
assessment, the ELCC standards and the ISLLC standards into one document. The new 

document was also revised to include standards for doctoral level programs (NPBEA, 2002). 

Background 

Preparation of school and district leadership is at a new level of scrutiny. Policymakers at 
the state and federal levels are focusing attention on the knowledge, skills, and dispositions 
required of today’s educational administrators. The changing landscape of public school 
governance has created different demands on how the nation’s school leaders are prepared. 
Schools must now adapt to new structures ^d ways of responding to the more demanding 
expectations of state legislatures, local school boards, and national accreditation agencies. As 
reported in the NPBEA report (Schneider, 2002), “Every educational reform report of the last 
decade concludes that the United States cannot have excellent schools without excellent leaders” 
(p.2). The task of those in administrator preparation programs has rapidly required the redesign 
of preparation and certification programs that develop competent leaders to guide the efforts of 
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creating schools to meet the growing requirements for student achievement and the 
accompanying accountability measures. 

Glass, Bjork, and Brunner (2000) reported that the superintendency now demands a more 
collaborative leadership style for dealing with the growing trend toward school-based 
management and decision making as school districts become increasingly decentralized and local 
schools’become more autonomous. This collaborative leadership characteristic is not only basic 
for those around the superintendency, but also for leaders at all school and district levels. 

Theoretical Framework 

Demont and Demont (1975) put forth the theory of educational accountability that the 
organization and the individual share common goals. The previously accepted practice of 
accountability was that the “greater good” of the organization compromised the goals of the 
individual. These authors contended that their systern of accountability would be implemented 
when professionals in the orgamzation would be committed to the diverse individual goals of the 
clients. 

In putting this theory to application of the preparation of educational administrators, these 
programs were held accountable to meeting the demands of external accreditation agencies 
dealing with inputs and not outcomes. These inputs included accountability for meeting 
requirements of student qualifications, professor accomplishments, and organizational 
bookkeeping. NPBEA (2002) has now shifted to making institutions accountable for preparing 
graduates that demonstrate skills, knowledge and dispositions that contribute to successful 
administrative practice. 
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Changing Kno wledge and Skills for Educational Leaders 
Current research shows that the expectations of school leaders seem to be shifting from 
the traditional knowledge base to five contemporary requirements needed for successful 
leadership. The NPBEA writers (Schneider, 2002) based their expectations on these five specific 
shifts in the knowledge and skills required of future educational leaders. These included the 
following: 

From technical skills to interpereonal skills. 

From director to consensus guilder and motivator. 

“A From resource allocation to accountability for learning. 

From campus administrator to integrator of school and community services. 

From policy recipient to policy participant. 

Components of Revised Educational Leadership Programs 
In order for students to achieve the aforementioned knowledge and skills now required of 
school admimstrators, the following components must be included in the delivery of educational 
leadership programs: 

Program Standards - The program standards have incorporated the standards of the 
Arkansas Department of Education and the Educational Leadership Constituent 
Council. (See Appendix A) 

Course Syllabus/Outline — the course syllabus is the map to be followed by the 
instructor for each course. This document specifies the state and national standards 
that the students are expected to attain in that course. The instructor may alter the 
course methods and assessments as long as integrity of the standards is maintained. 
(See Appendix B) 
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Significant Activities - these significant activities are used by the program to meet 
the ELCC standards for preparation of building and district level administrators. (See 
Appendix A) 

•A Performance Assessment for Administrators - these performance assessments are 
designed to judge the candidate’s ability to solve “real-life” problems as found in 
' practice of buUding and district level adihinistrators. (See Appendix A) 

Program Assessment for Administrators — these are perform^ce-based assessments 
aligned with the ELCC standards to judge the program’s success in preparation of 
building and district level administrators. (See Appendix C) 

Program Outcome Measurements - this is evidence that the overall program has been 
effective in meeting the ELCC standards. 

Internship Requirements — the internship experience must be substantial, sustained, 
standards-based, conducted in real Settings, planned and guided cooperatively and 
offers credit. 

Instructional Methods 

Classroom procedures have been developed that take into consideration the needs of adult 
learners through providing instructional methods that are centered on real- workplace problems, 
group problem solving, and working with diverse populations. 

Problem-Based Learning (PBL) is used to give students opportunities in solving real-life 
problems through the comprehensive, step-by-step procedure of problem identification, 
finding alternative solutions, presenting those findings in small leaderless groups, and giving 
practice to what happens in the real work of educational adniinistration in schools. 

“A Case Methods are used to learn and practice individually-defined problem-solving 
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oft Skill development through the study of numerous cases and the theoretical 
application of possible solutions to the problems identified in such cases. 

“ft The internship is the culminating experience. At a minimum, it is a 216-hour 

commitment taken throughout the student's program of study. The purposes of the 
internship experience shall be: (a) to develop and practice administrative skills in 
diverse settings; (b) to provide the student with significant opportunity to synthesize 
and apply knowledge; (c) to provide prospective administrators with the opportunity 
for learning under the supervision of experienced educators, and; (d) to provide 
certification upon the demonstration of the principal intern’s ability to meet the 
administrator standards. The internship is a licensure requirement established by the 
Arkansas Department of Education and the ELCC. 

“ft The portfolio is the candidate's summative evaluation to be presented near the 
conclusion of the program of study. The portfolio is a licensure requirement 
established by the Arkansas Department of Education. 

Individual Performance Assessment methods 

“ft Classroom Assessments - the instructor may use the following methods to evaluate 

individual student performance: research papers; exhibits; simulations; exams; case studies; 
and observations. Classroom exhibits, case studies and simulations will be possible artifacts 
to be included in the candidate's portfolio. 

“ft Assessment Rubrics - these rubrics are designed for each significant activity to objectively 
evaluate the student’s achievement of the program standards identified for that learning 
activity. 
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Internship - an internship experience equivalent to full-time, each candidate must complete 
6-month experience. Internship team members include a school level administrator and a 
university mentor who shall supervise, assist, and assess the administrative intern. This may 
be accomplished in two semesters offering academic credit and in completion of the course 
significant activities that require working in diverse school and district settings. Team 
members are to make a minimum of three performance observations each semester and 
review the portfolio of the intern. Team members are expected to conduct conferences with 
the intern to provide information on the skiU level demonstrated and make suggestions for 
the intern’s professional growth. The summative evaluation of the internship experience 
from each semester will be the EDAS Candidate Profile to be completed cooperatively by 
the administrative and university mentors. 

A Portfolio is presented oraUy, electronically, and with hard copy at the conclusion 
of the course of study for all candidates seeking state licensure. The portfolio is used 
to ensure that students meet those licensure standards as specified in the knowledge, 
skills, and dispositions stipulated by state and national accrediting agencies that are 
reflective of the workplace. The candidate is evaluated on the quality of documented 
experiences and on the presentation of the material. 

"A The School Leader Licensure Assessment must be taken by all candidates seeking principal 
licensure and/or school district director or supervisor. The exam is recommended to be taken 
during or immediately following the last semester of the student's program of study. A 
student must attain at least a score of 158 to apply for the Arkansas Principal or 
Director/Supervisor License. A student not meeting this score may graduate and will have 
up to three years from the date of program graduation to obtain the required score. 
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■A All candidates seeking the superintendent license must take the School Superintendent 
Licensure Assessment. The exam is recommended to be taken during the last semester or 
immediately following the student's program of study. A student must attain a passing score 
to apply for the Arkansas Principal License (cut score to be later determined at state level). 

A student not meeting this score may graduate and will have up to three years from the date 
of program graduation to obtain the required score. 

Program Assessment Methods 

“ft A Follow-up Survey of Students is administered at the conclusion of the semester in which 
the candidate will graduate from the EDAS program. The results of this assessment will be 
used for program improvement. A rating for any item on the survey of 1. 0-2.5 will require 
the faculty and Advisory Coimcil to review course content and instructor records to identify 
the problem and recommend changes to faculty to make needed corrections. 

“ft A Graduate Follow-up Survey of Supervisors is administered during the fifth year of 

graduation from the EDAS program and will be sent to supervisors of former students that 
are practiciiig school or district administrators. A rating for any item on the survey of 1.0- 
2.8 will require the faculty and Advisory Council to review course content and instructor 
records to identify the problem and recommend changes to faculty to make needed 
corrections. This evaluation will include revisiting the appropriate curriculum map, the 
course outline and syllabus, and the instructor's lesson notes. 

“ft A Graduate Follow-up Survey of Students is administered during the fifth year of graduation 
from the EDAS program to those former students that are practicing school or district 
administrators. A rating for any item on the survey of 1. 0-2.8 will require the faculty and 
Advisory Council to review course content and instructor records to identify the problem 
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and recommend changes to faculty to make needed corrections. This evaluation will include 
revisiting the appropriate curriculum map, the course outline/syllabus, and the instructor's 
lesson notes. 



References 

Demont, B. E. & Demont, R. (1975). Accountability: an action model for the public 
schools. Homewood, IL: ETC Publications. 

Glass, T. E., Bjork, L., & Brunner, C.C; (2000). The Study of the American School 
Superintendency 2000. Arlington, VA: American Association of School 
Administrators 

Schneider, E. J. (2002). Instructions to implement standards for advanced programs in 
educational leadership for principals, superintendents, curriculum directors, and 
supervisors. National Policy Board for Educational Administration. Arlington, VA. 
Also available online at the NPBEA websit, <www.npbea.org> or the NCATE 
website, <www.ncate.org> 



O 



11 



Reproduction Release 



http://eric.uoregon.edu/ReproductionRelease.html 




U.S. Department of Education 
Institute of Education Sciences (lES) 
National Library of Education (NLE) 
Educational Resources Information Center (ERIC) 







tCicdtoQd tones (C:ralla tor 



Reproduction Release 

(Specific Document) 



I. DOCUMENT IDENTIFICATION: 



Title; New Accreditation Standards: One Program's Experience 




Author(s): Christy, EdD; Larry McNeal, PhD; Jo Chesser, EdD 




Corporate Source: Arkansas Association of Colleges for Teacher Ed 


Publication Date: April 10, 2003 


IirKEPRODUCTION RELEASE: 





In order to disseminate as widely as possible timely and significant materials of interest to the educational community, documents announced in the monthly abstract 
journal of the ERIC system. Resources in Education (RIE), are usually made available to users in microfiche, reproduced paper copy, and electronic media, and sold 
through the ERIC Document Reproduction Service (EDRS). Credit is given to the source of each document, and, if reprcxluction release is granted, one of the 
following notices is affixed to the document. 

If permission is granted to reproduce and disseminate the identified document, please CHECK ONE of the following three options and sign in the indicated space 
following. 



The sample sticker shown below will be affixed 
to all Level 1 documents 


The sample sticker shown below will be affixed to all 
Level 2A documents 


The sample sticker shown below will be affixed to all 
Level 2B documents 


PERMISSION TO REPRODUCE AND 

disseminate this material has 

IJEIiN GRANato BY 


PERMISSION TO REPRODUCE AND 
DISSEMINATE THIS MATERIAL IN 
MICROFICHE. AND IN BLUCI'RONIC vMEDIA 
FOR ERIC collection SUBSCRIBERS ONLY, 
HAS BEEN GRANl^p BY 




PERMISSION TO REPRODUCE AND 
DISSEMINATE THIS MATERIAL IN 
MICROFICHE ONLY HAS B^N GRANTED BY 









TO THE EDUCATIONAL RESOURCES 
information CENTER (ERIC) 


TO THE educational RESOURCES 
INFORMATION CENTER (ERIC;! 


TO THE EDUC’aTIONAL RESOURCES 
INFORMATION CENTER (ERIC) 


Level 1 


Level 2A 


Level 2B 


t 


t 


t 


t 






Check here for Level 1 release, permitting 
reproduction and dissemination in microfiche 
or other ERIC archival media (e.g. electronic) 
and paper copy. 


Check here for Level 2A release, permitting reproduction 
and dissemination in microfiche and in electronic media 
for ERIC archival collection subscribers only 


Check here for Level 2B release, permitting reproduction 
and dissemination in microfiche only 


Documents will be processed as indicated provided reproduction quality permits. 

If permission to reproduce is granted, but no box is checked, documents will be processed at Level 1. 



/ hereby grant to the Educational Resources Information Center (ERIC) nonexclusive permission to reproduce and disseminate this document as indicated above. 
Reproduction from the ERIC microfiche, or electronic media by persons other than ERIC employees and its system contractors requires permission from the 
copyright holder. Exception is made for non-profit reproduction by libraries and other service agencies to satisfy information needs of educators in response 
to discrete inquiries. , 


Signature: V ’ f 


Printed Name/Position/Title: 




|W. Keith Christy, Associate Professor 


Organizatim/Address: 


Telephone: |501 ‘569-3554 


[fax: |501 -569-3547 


University of Arkansas at Little Rock 
2801 s. University Ave. 

Little Rock, AR 72204 


[E-mail Address: 


pate: 


1 wkchristy@ualr.edu 


|october 2, 2003 



III. DOCUMENT AVAILABILITY INFORMATION (FROM NON-ERIC SOURCE): 



If permission to reproduce is not granted to ERIC, or, if you wish ERIC to cite the availability of the document from another source, please provide the following 
information regarding the availability of the document. (ERIC will not announce a document unless it is publicly available, and a dependable source can be specified. 
C!ontributors should also be aware that ERIC selection criteria are significantly more stringent for documents that cannot be made available through EDRS.) 




10/2/03 2:10 PM 



Reproduction Release 



http://eric.uoregon.edu/ReproductionRelease.html 



Publisher/Distributor: 




Address: 




Price: | 


1 



IV. REFERRAL OF ERIC TO COPYRIGHT/REPRODUCTION RIGHTS HOLDER: 



If the right to grant this reproduction release is held by someone other than the addressee, please provide the appropriate name and address: 



Name: | 


Address: 





V. WHERE TO SEND THIS FORM: 



Send this form to the following ERIC Clearinghouse: 

Document Acquisitions Department 
ERIC Clearinghouse on Educational Management 
5207 University of Oregon 
Eugene, Oregon 97403-5207 



ERIC 



10/2/03 2:10 PM 



